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Objectives — Where are we going?

The Case for Getting to Formative

: Know Your EL Assessment
Action Population and Feedback
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THE CASE FOR ACTION!
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English Language Learner Trends
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ELA National Assessment of Educational
Progress, 2009
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ELA National Assessment of Educational
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ELL Trends in Nebraska -

* Increase in ELL population of 200%
* Increasingly diverse ELL population






Building a Community
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Video Observation

http://video.nationalgeographic.com/video/player/mo
vies/god-grew-tired/cultural-differences-ggtu.html
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* Apartment
* Shower

* Electricity

* Food

* Trash

* Santa Clause
* Behaviors




__ language RN

* BICS?
 CALP?




BICS and CALP -

Basic Interpersonal Cognitive Academic
Communication Skills Language Proficiency
* Informal conversational  Formal academic language

language — the language of school



In classes with person-centered teachers, there
IS more engagement, more respect of self and
others, fewer resistant behaviors... and there
are higher achievement outcomes.

Hattie, 2009, p. 119




If the relationship is strong, instructional
strategies seem to be more effective.
Conversely, a weak or negative relationship will
mute or even negate the benefits of even the
most effective instructional strategies.

Marzano, 2011, p. 82




THE IMPORTANCE OF KNOWING
YOUR ENGLISH LEARNER
POPULATIONS

ESU #3 Omaha, NE - ELL Seminar, 2014 s




English Language Learner Seminar, 2014

One immigrant’s story...






The rate of progress of an English language learner in
acquiring a second language may be influenced by:

e prior English language exposure, experience and
instruction

e the home language and the literacy level of the
student and parents

¢ the language in the home environment (e.g., a home
that is bilingual presents many opportunities for the
learner to make connections in both languages)

¢ the language learning skills and strategies acquired in
the home language, which can be transferred to the
learning of English.




4*h Grade Math through the eyes of
an English Learner...




Language Acquisition Level One




Language Acquisition Level Two

The  total of a and the

of the are , the

Is the of the ' ?

andthe

it

Is 2

%
. What




Language Acquisition Level Three

The total ofa and the cookies it contains is 2 . After % of the cookies are

eat(en) , the and the cookies 0.8 . What isthe  of the

empty n___ ?




Language Acquisition Level Four

The total weight of a tin and the cookies it containg is 2 . After % of the cookies are eaten, the

tin and the remaining cookies weigh 0.8 . What Is the weight of the empty tinn !




Language Acquisition Level Five

The total weight of a tin and the cookies it contains is 2 pounds. After 7 of the cookies are eaten, the tin

and the remaining cookies weigh 0.8 pounds. What is the weight of the empty tin in pounds?
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It is IMPERATIVE that We
Plan Instruction Appropriate to Each
Level of Language Proficiency

1. Beginning
2. Developing
3. Expanding
4. Bridging

5. Extending




FORMATIVE ASSESSMENT
STRATEGIES AND THE POWER OF
FEEDBACK

ESU #3 Omaha, NE - ELL Seminar, 2014 =
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ESL Conference 2014

Formative Assessment
Strategies



is the pUFBESEIOfassessment?

Accurate Inferences



Assessment Is

“Teachers use test (results) in order to make
inferences about their students’ cognitive
status. Once those score-based inferences
have been made, the teacher then reaches
instructional decisions based (at least in part)
on those inferences. Educational assessment
revolves around inference making.”

Popham, W. J. (2003). Test better, teach better, p. 60




Activity

In your groups, discuss your current
understanding of both Formative and
Summative Assessment. As a team, create a
visual representation which depicts the
relationship between those two forms of
assessment.




Assessment of Learning Defined

Assessment of learning takes place at the
conclusion of the teaching cycle.

Summative Assessment
Graded

Provides confirmation of mastery of the
standards as of a particular point in time

. Shows language proficiency levels as of a

particular point in time

Stiggins, R. J., Arter, J. A., Chappuis, J., & Chappuis, S., (2006). Classroom
assessment for stydent learning: Doing it right — us'n it well.
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Assessment for Learning Defined

. Assessment for learning takes place while the
learning is happening.

Formative Assessment
. Ungraded

. Data provides diagnostic information for
teachers and students

. Shows growth over time

. Reflects a student’s growth in language

proficiency over time
Stiggins, R. J., Arter, J. A., Chappuis, J., & Chappuis, S., (2006). Classroom

~ @ssessment for studentilearning: Doing it right — ysing it well.







Formative Assessments and English
Language Learners

 These ungraded assessments, provide diagnostic
information and determine the ‘path’ to English
proficiency

* They also allow us to monitor progress toward the
mastery of content knowledge

e Assessment should be differentiated to reflect
different English learner levels.




LTI, e
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State standardize-tests aflli language
proficieney tests should provi@e a starting

point " e




Activity

Revisit your visual representation on p. 8.
Add any new information regarding
English learners and assessment.




“Assessment for learning happens in
the classroom and involves students
in every aspect of their own

assessment to build their confidence
and maximize their achievement.”

Rick Stiggins, 2006




Assessment of Only the Highest
Priority Standards

“It is critical that all of the assessed standards
be truly significant. From an instructional

perspective, it is better for tests to measure a
handful of powerful skills accurately than it is
for tests to do an inaccurate job of measuring

many skills.”




Priority Standards and
Supporting Standards

Like fence post holes, Priority
Standards provide

to “dig deeper™ and
assure student proficiency.
Like fence rails, supporting
standards are curricular
standards which connect to
and support Priority
Standards.




CFA for ELLs Template

Step 1: Determine the Unit of Study

2 to 4 weeks of instruction

7™ Grade

Science: Standard 7 - The Scientific Method

Step 2: Ildentify Matching Content Priority Standards

Essential knowledge and skills

Make scientific progress by asking meaningful questions and
conducting careful investigations. Students communicate the

steps and results from an investigation in written reports and

verbal presentations.




Step 1 Activity

Step 1.
v' Determine a Unit of Study

v ldentify Matching Content or
Language Proficiency Priority
Standards




Step 2: “Unwrapping” the Matching
Priority Standards

* |dentify the key concepts (important
nouns or noun phrases) by
them.

* |dentify the skills (verbs) by.them
or making them All CAPS.

LGALRL Jmmmw ’HM




Grade Level or Course: Third Grade Science
Assessment Topic: Matter and Energy

Selected Power Standards (standards are examples of state science standards, shown
“unwrapped”):

1.1.D.a: COMPARE the observable physical properties of solids. hiqunds or gases{am) (1.e.,
visible vs. mwvisible, change in shape, change mthe amourt of space occupied)

1.1.D.e: INVESTIGATE and RECOGNIZE water can change from a hiquud to a sohd (freeze)
and backagamto a hiqud (melt) asthe result oftemperatire changes

1.1.D.f: DESCEIBE the changesmm the physical properties of water (1.2, shape, volume) when
frozen ormelted

1.1.D.g: PEEDICT and INVESTIGATE the effect ofheat energy (1.2, change m temperatire,
melting, evaporation)on objects andmatenals




step 2: “Unwrapping” the Matching
Priority Standards

> Analyze the Priority Standards to
determine exactly what students must
know and be able to do.

* Underline the key concepts (important

nouns and noun phrases).

» @ircl®the skills (verbs).
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Create Graphic Organizer

v each of the “unwrapped”
concepts and skills clearly

v'Reveals all the (concepts
and skills)

v instruction and assessment




Hess' Cognitive Rigor Matrix & Curricular Examples: Applying Webb's Depth-of-Knowledge Levels to Bloom's Cognitive Process Dimensions — M-Sci

Revised Bloom's

Webb's DOK Level 1

Webb's DOK Level 2

Webb's DOK Level 3

Webb's DOK Level 4

Taxonomy Recall & Reproduction 5kills & Concepts Strategic Thinking/ Reasoning Extended Thinking
Remember = Recall, observe, & recognize

Retrieve knowledge Fom facts. principles, properties

leng-term memiory, o Fecalll identify COMVETSIons

recognize, recall, locate, among representatons or

identify

numbers {e.g., customary and
metric measures)

Understand

Construct meaning, clarify,
paraphrase, represent
transiate, Bustrate, give
examples, classify,
categorize, summanze,
generalize, infer a bogical
conclusion (such as from
examples given), predict,
compare/contrast, match ke

ideas, explain, construct
models

Evaluate an expressicn

Locate points on & gnd or
number on number fne

Solve a one-step problem
Represent math relatonships in
words, picthures, or symbaols
Fead, write, compare decimals
in scaentific notation

o Specify and explamn relationships
(2.9, non-examples/examples;
cause-effect)
Make and record observations
Explain steps followed
Surmmarize results or concepis
Make basic nferences or logical
predictions from datalobservabions
o Use models /diagrams to represent
or explain mathematical concepts
> Make and explain estmates

O oo oo

o Use concepts to solve nonroutine
problems

o Explain, generalize, or connect ideas
using supoorting evidence

o Make and justify conjectures

o Explain thinking when more than cne
response is possible

o Explain phenomena in terms of
concepts

o Relate mathematical or scientific
concepts to other content areas,
other domams, or other
concepts

o Develop generalizations of the
resulis obtained and the
strategies used (from
investigation or readings) and
apply them to new problem
situations

Apply

Carmy out or use a procedure
in a given situation; camy out
{apofy te a familiar ask). or
use (apply) to an wunfamiliar
task

Follow simple procedures
[recipe-type directions)
Calculate, measure, apply a rule
{e.q.. nounding)

Apply algonthm or formula (eg.,
area, penmeter]

Solve linear equations

Make conversions among
representations or numbers, or
within and between customany
and meftric measwes

o Select a procedure aceording to
criteria and perform it

o Solve routine problem applying
multiple concepts or decision points

o [Retrieve information from a table,
qgraph, or figure and use it solve a
problem requiring multiple steps

o Translate between tables, graphs,
words, and symbolic notations (e.g.,
graph data from a table)

o Construct models given criteria

o Design mvestigation for 3 specific
purpose or research guestion

o Conduct a designed investigation

o Use concepts to solwe non-routine
protlems

o Use & show reasoning, planning,
and evidence

o Translate between problem &
symbalic notation when not a direct
transdation

o Select or devise approach

among many altematives to

solve a problem

= Conduct a project that specifies

a problem, identifies solution
paths, solves the problem, and
reports results

Analyze

Break into constituent parts,
determine how parts relate
differentiate between
relevant-irrelevant,
distmguish, focus, select,
organize, outline, find
coherence, deconsinuct

Retriewe information from a table
of graph to answer a question
|dentify whether specific
information is contained in
graphic representations (e.g.
table, graph, T-chart, diagram)
|dentify a pattem/irend

> Categorze, dassify materials, data,
figures based on characteristics
Orrganize or order data

= Compare! contrast figures or data

> Select appropriate graph and
organize & display data

> Interpret data from a simple graph

> Extend a pattem

o Compare information within or
across data sets or texts

o Analyze and draw conclusions from
data, citing evidence

o Generalize a pattern

o Interpret data from complex graph

o Analyze simdanbes/diferences
betmesn procedures or solutions

> Analyze multiple sources of
evidence

> analyze complex/abstract
themes

> Gather, analyze, and evaluate
nformation

Evaluate

Make judgments based on
criteria, check, detect
inconsistencies or fallacies,

o Cite evidence and develop a kogical
argument for concepts or solutions

o Describe, compare, and contrast
solution methods

o Verfy reasonableness of results

o Gather, analyze, & evaluate

nformation to draw conclusions

= Apply understanding in a novel

way, provide angument or

judge, critique justification for the application
Create > Brainstorm ideas, concepts, or = Generate conjectures or hypotheses o Synthesize informaton within cne > Synthesize information across

Reorganize elements into
new patternsstruchures
generate, hypothesze
design, plan, construct,
producs

perspectives related o a topic

based on observations or prior
knowledge and expensance

data sef, sounce, or iext

o Formulate an original problem given
a situation

o Develop a scientific'mathematica
model for a complex sitation

multiple sources or texts

> Design a mathematical model
o inform and solve a practical
of abstract situation




Grade Level or Course: Third Grade Science
Assessment Topic: Matter and Energy

Selected Power Standards (standards are examples of state science standards, shown
“unwrapped”):

1.1.D.a: COMPARE the observable physical properties of solids. hiqunds or gases{am) (1.e.,
visible vs. mwvisible, change in shape, change mthe amourt of space occupied)

1.1.D.e: INVESTIGATE and RECOGNIZE water can change from a hiquud to a sohd (freeze)
and backagamto a hiqud (melt) asthe result oftemperatire changes

1.1.D.f: DESCEIBE the changesmm the physical properties of water (1.2, shape, volume) when
frozen ormelted

1.1.D.g: PEEDICT and INVESTIGATE the effect ofheat energy (1.2, change m temperatire,
melting, evaporation)on objects andmatenals
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Bloom’s Concepts
Taxonomy/DOK

4/3 COMPARE Physical properties of solids, liquids, or gases

3/3 INVESTIGATE Water changes from liquid to solid and back,
result of temperature changes

1/1 RECOGNIZE = Water changes from liquid to solid and back,
result of temperature changes

2/2 DESCRIBE Changes in physical properties of water

2/2 PREDICT Effect of heat energy on object and materials

4/3 INVESTIGATE Effect of heat energy on object and materials




Grade Level or Course: Third Grade Science
Assessment Topic: Matter and Energy

Selected Power Standards (standards are examples of state science standards, shown
“unwrapped”):

1.1.D.a: COMPARE the observable physical properties of solids. hiqunds or gases{am) (1.e.,
visible vs. mwvisible, change in shape, change mthe amourt of space occupied)

1.1.D.e: INVESTIGATE and RECOGNIZE water can change from a hiquud to a sohd (freeze)
and backagamto a hiqud (melt) asthe result oftemperatire changes

1.1.D.f: DESCEIBE the changesmm the physical properties of water (1.2, shape, volume) when
frozen ormelted

1.1.D.g: PEEDICT and INVESTIGATE the effect ofheat energy (1.2, change m temperatire,
melting, evaporation)on objects andmatenals
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step 3 Activity:

— Create Your Graphic Organizer

v'Create a graphic organizer for the
“unwrapped” Priority Standards

v’ List each with its related in
parentheses
v'Identify the approximate of

each skill according to Bloom’s Taxonomy
and Depth of Knowledge




Big Ideas and Essential Questions
(Differentiated CFA)

Big Ideas from “Unwrapped” Power Standards:

1. Sohids, hquds and gases canbe desenbed by umque differences m their visibihity,
shape, andvolume.

2. Heat changes the physical properties of any solid, iquud or gas.

3. The physical properties o f water change when the temperature mcreases or decreases.

Essential Questions Matched to Big Ideas:

1. How do states of matter differ from one another?
2. Howdoesheat affect matter?
3. How does temperature impactthe physical properties of water?
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. Determine the Big Ideas and Essential Questions

1. Determine the Big Ideas.

2. What questions would lead to the discovery of
your Big Ideas?

3. Litmus Test: Do your Big Ideas answer or
respond to your Essential Questions?




With The Standards Foundation
In Place...

Now It’s Time to Design the
Matching Assessment Items!




Determine Evidence Needed to
Make Accurate Inferences

Once the essential purpose of assessment is
identified, educators must ask the critical
guestion:

“What kinds of assessment items will provide the
best evidence as to whether students have met
this singular purpose?”




The Two Major
Assessment Formats

v' Selected-Response

v' Constructed-Response




Content Area:

Third Grade Science

Topic: Matter and Energy

1.1.D.a: COMPARE the observable physical properties of solids, liguids or gases (air) (i.e., visible vs. invisible, change in
shape, changein the amount of space occupied)
1.1.D.e: INVESTIGATE and RECOGMNIZE water can change from a liguid to a solid (freeze) and back again to a liguid (melt)
as the result of temperature changes

1.1.0.f: DESCRIBE the changes in the physical properties ofwater (i.e., shape, volume) when frozen or melted
1.1.0D.g: PREDICT and INWESTIGATE the effect of heat energy (i.e., change in temperature, melting, evaporation) on
cbjects and materials

Lewel 1: Lewvel 2: Level 3: Lewel 4: Lewel 5:
Pre-Production Earby Speech Intermediate Advanced
Production Emergence Fluency Fluenoy
Differentiated | Selected Selected Selected response itams _,—
Assassmeant Responsea Items: Response Itams: 1—4 and matching itams
Tasks 1-5will be accompanied Level & and Level &

1. When provided with
images of the three

forms of matter—Lguid,

gas, and solid—the
studentwill correcthy
label each form of
matter using words
from the word bank.
2. Students will match
the correct word and
image (water, ice,
steam) with the appro-
priate thermometer.
3. Students will match
images of the three
forms of water to the
appropriate word
[water, ice, steam).

1. When provided with
images of the thmee
forms of matter—Lliguid,
gas, and solid—the
student will cormacthy
label each form of
matter using simple
words or phrases.

2. Students will match
the correct word {(water,
ice, steam) with the ap-
propriate thermometer
and will identify sach

as gas, lguid, or solid.
3. Students will match
the three forms of
matter (gas, liguwid, and
solid) to the appropriate
form, water, ice, steam.

by illustrations.

students complete the
assessmant without
differentiation.
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Content Area: Third Grade Science

Topic: Matter and Energy

as the result of temperature changes

1.1.D.a: OOMPARE the observable physical properties of solids, iguids or gases (air) (i.e., wisible vs. invisible, change in
shape, change in the amount of space occupied)
1.1.0.e: INWESTIGATE and RECOGMNIZE water can change from a liguid to a solid (freeze) and back again to a liguid (melt)

1.1.D.f: DESCRIBE the changes in the physical properties ofwater (i.e., shape, volume) when frozen or melted

1.1.D.g: PREDICT and INVESTIGATE the effect of heat energy (i.e., change in temperature, melting, evaporation) on
objects and materials

When presented with
the images of thewater
in the freezer, and
water being boiled,

the student predicts

its form wsing picture
cards.

When presented with
images ofwaterin the
freazer and water being
boiled, the student
predicts its form (gas,
ligquid, or solid) using
simple words and
phrases.

Rachel's actions. The
student may respond
using words and
illustrations.

The Level 3 student miay
use words, phrases anmd
illustrations to respond
to the essential
guestions.

Level 1: Level 2: Lewel 3: Level &: Level 5:
Pre-Production Earky Speech Intermediate Advanced
Production Emergence Fluency Fluency
Miferentiated Constructed Constructed The item will be —F
Assassment Response Items: Response Items: accompanied by
Tasks illuestrations depicting Level & and Level &

students complete the
assessment without
differentiation.




Write Appropriately Differentiated
Constructed-Response Items

e Use

* Review your

* Decide if a selected response or
constructed response item or is best.

. level of rigor in unwrapped skills!
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- Gallerx “Feedback” Walk

1. Review colleague
work samples

2. Use “post-its” to
provide helpful
feedback,
suggestion, or
kudos




ESL Conference 2014

The Power of Feedback



The single most powerful influence
on enhancing achievement is

feedback.

S
e

Hattie, 2009




Findings from
John Hattie, Visible Learning:

A synthesis of over 800 meta analyses:
e Reciprocal Teaching —0.75
* Formative Assessment — 0.90

* Feedback on student performance — 0.75

Effect Size of d = 1.0 indicates an increase of one
standard deviation; A one standard deviation
increase is typically associated with 2 to 3 years of
growth

Hattie, John, Visible lyses relating to
achievement. (200 ublishing.



Effect Size of Feedback

0.3
Typical
Teacher using

traditional feedback 0.75

Feedback

1.0 = 2-3 yrs.
growth



At all points in‘the instructional pian,

Where am | going? (learning goals)

Where am | now in relation to that goal?
(self-assessment & self-evaluation)

Where am | going next? (progression, new
goal)




Considerations for Next Steps

Ditferentiate Common Formative Assessments
What do | need to know Differentiate the assessment
about my ELLs? accordingly

L J Lo . -+ ~
IViatch Strategies to

Start Small, Build Slowly Frequency Will Increase

Reviewing and Revising Strategies

Thoughtful Data Analysis  “Replication of Success”
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Active Teaching Solutions

rsyrja@activeteachingsolutions.com
909.576.9639
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